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Summary Self-Evaluation Report 

 

Date of this version: May 2021 

Principal: Annabelle Thomas 

Purpose of this document: 

 

To provide stakeholders with a high-level summary of:  

1. the school’s context 
2. current self-evaluation against the Ofsted framework 

3. key sources of evidence of the school’s impact 

4. links between self-evaluation and the school’s development priorities. 

 

 
Ofsted  

April 2019  
 

School self-

evaluation  

January 2021 

Overall effectiveness 4 Overall effectiveness 3 

Effectiveness of leadership 

and management 
4 The quality of education 3 

Quality of teaching, learning 

& assessment 
4 Behaviour and attitudes 3 

Personal development, 

behaviour & welfare 
4 Personal development 3 

Outcomes for pupils 4 Leadership and management 2 

Context 

 Unified Academy (previously Chart Wood School) caters for boys aged 9-16 who have social, emotional 

and mental health (SEMH) difficulties. Some students have moderate learning and attachment 

difficulties which makes it hard for them to build and sustain positive relationships. Also, a high number 

of students have witnessed two or more adverse childhood experiences (ACEs). 

 It also specifically supports students with a variety of learning challenges, including dyslexia/specific 

learning difficulties, attention deficit hyperactivity disorder and autistic spectrum condition.  

 All students have an education, health and care (EHC) plan. 

 Some students access off-site alternative provision to extend their learning experiences at: Skills and 

Integrated Learning Centre (SILC); Sporting Chances; Winchmore Tutors; YPA Mechanics; High Ashurst; 

and the Secret Garden Sanctuary. 

 All students are referred to the school by three local authorities, Bromley, Surrey and west Sussex. 

Unified Academy is funded for up to 120 students.  

 Around three quarters of students are involved with the child and adolescent mental health services 

(CAHMS) – because of their SEMH needs.  

 Almost all students are of White British heritage.  

 Aim: Supporting each other, achieving together. Vision: At Unified Academy we will use a highly practical 

approach, with an emphasis on vocational and outdoor learning in order to secure the best possible 
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outcomes for our young people. Our aim is that they will become well-rounded adults with high 

aspirations for the future and the skills and knowledge to achieve them. 

Any changes to context? 

Since the last monitoring inspection in March 2020, there have been a number of changes in the leadership 

of the school. In April 2020, the substantive principal left and the seconded acting deputy principal became 

the acting principal. In December 2020, the seconded acting principal returned to his former position within 

the trust. In April 2020, the director of the training school within the trust, became the acting deputy 

principal however she resigned from her post in February 2021. In September 2020, two assistant principals 

joined the academy. In March 2021 the DSL resigned from post and was replaced with an interim associate 

senior leader, who subsequently became the appointed deputy principal. In April 2021 a new Principal joined 

the school. With these appointments the school now has a substantive senior leadership team.  

During this time, a new and enhanced curriculum has been introduced, and is tailored to each learner’s 
needs and designed to appeal to their interests and enthusiasms. Students now study a range of courses, 

which include: English, mathematics, science, PSHE (including RSE), art, careers, construction, DT, food and 

nutrition, geography, history, ICT, music, outdoor education, PE, religious studies and well-being. 

Accreditations for students at KS4 have also been strengthened and an extensive programme of 

enrichment/extra-curricular activities has also been introduced.  

 

Overall effectiveness Grade 3 

 The school's ethos has been strengthened to reflect its refreshed ethos and values, as a result, students 

are proud to belong to Unified Academy.  

 Senior leaders know the academy’s strengths and weaknesses well and what is required to improve.  

 Line-management structure, regular meetings and a comprehensive staff training programme have been 

established for all staff. As a result, staff increasingly understand the expectations of them individually and 

as a team and know how to seek support and guidance.   

 In addition to line management meetings regular supervision/reflection meetings have been introduced, 

although this is still very much in its infancy. 

 The rich curriculum offer has been strengthened to ensure that it is broad and balanced and promotes 

students’ spiritual, moral, social and cultural development as well as their academic progress and 

personal development, in a safe environment. 

 Safeguarding is effective, attendance has improved, and exclusion rates have reduced. 

 In 2019/20, all Year 11 students proceeded into either education, employment or training.  

□ The quality of education Grade 3 

Strengths: 

Intent 

 The curriculum is ambitious and provides all students with a wide range of opportunities to develop their 

cultural capital, preparing them for life as educated and responsible citizens. 

 All staff have contributed to create a new curriculum that is planned and sequenced to ensure all students 

develop knowledge and skills and are well prepared for their next steps and life in modern Britain.  Weekly 

teachers’ meetings including schemes of work surgeries enable all staff to continually review and evaluate 

the effectiveness, progression and impact of the curriculum. 

 Our curriculum is based on national curriculum and is enhanced and adjusted as required to enable all 

learners with SEND to receive a broad and balanced offer. Knowledge and skills development are carefully 

matched to students’ needs ensuring life skills and independence are key foci. 

 We provide a full curriculum offer from KS2 to KS4.  As student’s interests develop, we provide additional 

subjects that enable them to achieve their very best.  

Implementation 

 In addition to senior leaders, external subject specialist consultants have been engaged to coach and 

mentor staff to improve their subject knowledge, schemes of work and teaching pedagogy. As a result, 
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teachers are becoming increasingly confident and clear about presenting their own subject knowledge and 

are beginning to use more effective teaching methods that engage students in their learning. This was 

evidenced in recent training, when teachers presented a reflection of their subject, its intent and journey. 

 Teachers provide interesting activities that enable students to explore ideas and apply them to different 

situations. Students respond well to these approaches, which helps them to deepen their knowledge and 

understanding. Formative assessment is beginning to take place on a regular basis which informs students 

of the progress they make and what is required to improve. 

 Staff teams have received training in memory techniques and strategies to improve students’ memory. 

Staff training evaluations and visits to classrooms demonstrate that this aspect of teaching craft is 

developing. 

 The use of classroom monitor has ensured that assessment data is collected and analysed in all subjects. 

Training sessions throughout the year have developed staff awareness of the assessment system and given 

them improved confidence in matching pitch to learning. This is evident through recent teacher 

observations. Leaders use assessment data to identify groups of students who are making less than 

expected progress. For example, students who are working more than three years below age expectations 

within reading are given specific interventions to improve areas of phonics weakness. 

 Leaders have revised reading and maths baseline assessment systems after identifying weaknesses with 

existing systems. 

 Specific training has been given on incorporating the needs of the EHCP within everyday teaching. This 

training has better improved staff understanding of the EHCP process which enabled class provision to be 

better matched to suit the needs of students. 

 All classes have a high staff to student ratio which enables teachers to plan learning opportunities that 

follow the interests of the students. Teachers are empowered by leaders to use a wealth of resources to 

inspire students learning. Our school environment allows staff the freedom to explore all areas of outdoor 

learning, so that students benefit from a practical approach.  

 Overall, staff have established positive and productive relationships with students that allow them to 

challenge poor effort and praise achievements at all levels.  

 Personalised experiences and effective support enable all students to develop their meta-cognition and 

overcome barriers to learning. Effective teaching motivates students to identify strategies to overcome 

their learning difficulties and to achieve well. Teachers are increasingly confident in using assessment 

information to pinpoint where support or challenge is needed.  

 Schemes of work make explicit reference to real-life situations and the world of work ensuring that 

students are well prepared for life after Unified. 

 Students have regular opportunities to develop their literacy and numeracy skills.  

 Most students have been base line tested and areas of weakness identified. These include, fluency, 

comprehension and decoding accuracy, which have been incorporated into schemes of work. Typically, 

starting points indicate students join school with reading ages 3-4 years below their chronological age. 

 With support from the canine assisted learning (CAL) students participate in reading for enjoyment 

sessions, as well as targeted reading sessions which are assessed weekly using focus areas developed from 

the national curriculum. This ensures students develop their confidence and fluency in reading as 

evidenced through learning walks and work scrutinies. 

 Phonics sessions – all staff have been trained in phonics letters and sounds programmes. CAL interventions 

include using toe-by-toe for our weakest readers. 

 Ongoing training for teachers includes: phonics, talk for writing, emergent literacy and is further supported 

by SLT visits to classrooms. These visits have identified staff that require further support and coaching in 

the use of modelling good vocabulary, spoken and written English. 

 Most students are very pleased to see the increased curriculum possibilities. 

 The school has invested in providing all areas with appropriate and stimulating resources to support 

positive outcomes for all learners. 

 Newly identified accreditation pathways are sequenced to provide ambitious opportunities for students to 

demonstrate knowledge and skills that will prepare them for sustainable lives beyond school. 
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 Alternative learning provision (ALP) aims to ensure that every student, who for whatever reason cannot 

access the in-school provision, has access to a purposeful and appropriate programme of learning ensuring 

that all students receive a sound education and a range of appropriate qualifications. 

 Teachers use of the English language, including verbal and written feedback, supports students’ learning.    
Impact 

 Within March 2021 all students participated in National Careers Week. During the week students met and 

interviewed people from different employment sectors, explored their own career aspirations and 

participated in enterprise competitions. 

 The school facilitates a multi-agency approach to secure the best outcomes for students. Leaders have 

established more clearly defined curriculum pathways to enable better destination outcomes for students. 

 In 2019/20, all Year 11 students proceeded into either education, employment or training. This is because 

students participated in curriculum opportunities such as work experience which were well matched to 

their interests.  

 As of May 2021 all current year 11 students have agreed placements with FE providers. The majority of our 

students are planning to go to college: two are going to West Thames College, one Merrist Wood, four 

NESCOT, One Kingston College, one Orchard Hill College, one Brooklands and One MPCT. Six students have 

had referrals made to Surrey Choices ALP, one to the Surrey Life programme and one will move straight 

into employment from a successful long term work placement. 

 All schemes of work identify where literacy and numeracy should occur in all subjects. Students are 

challenged to use mathematical concepts in vocational and practical subjects. Reading and writing is 

encouraged in all subjects and a common marking and feedback scheme supports expectations. Teachers 

are aware of assessment data and are beginning to use it to better inform planning, and teaching. 

Areas of focus 

 Teaching needs further refinement particularly in the areas of questioning, differentiation and feedback 

because these aspects are not yet fully consistent across all subjects. As a result, leaders must continue to 

ensure a focus on these aspects in CPD programmes, staff line management and performance 

management. 

 Continue to refine assessment practice and feedback.  

Current priorities for development are: 

 To ensure that students develop a love of learning and deepen their knowledge, skills and understanding 

so that they are able to develop further their resilience to overcome any barriers to their learning.  

 To ensure students are equipped with effective memory and recall techniques.  

 Ensure that the depth and breadth of curriculum opportunities both in and out of the classroom are 

designed to identify and nurture talent so that students thrive and achieve well. 

 Ensure that teachers introduce subject content progressively and constantly demand more of students. 

 

□ Behaviour and attitudes Grade 3 

Strengths: 

 Many students have experienced significant challenges in their lives before they arrive at Unified Academy.  

 Staff have high expectations and have been trained Team-Teach techniques (TTT) of resolve – repair – 

restore in order to support students’ positive behaviour. TTT = 95% de-escalation ‘talk.’ 
 Staff are developing their knowledge and understanding of students’ SEMH needs through an extensive 

training plan and external support. ‘Health-check’ visits from behaviour specialists provide opportunities 

to debrief the student support team, review incidents, reflect on actions and plan appropriate support for 

individual students. 

 The detailed and regularly updated behaviour management plans, risk assessments and SEND profiles 

ensure that staff understand well students’ behaviour, learning difficulties and special educational needs, 

and are not judgemental. Expectations have been raised across the school.  
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 The large majority of students enjoy attending school regularly. This is often in direct contrast to their 

previously high levels of absence at their previous schools.  

 Students have a good understanding of the different types of bullying, including homophobic bullying. 

School surveys show that students feel safe in school.  

 Student Voice provides an effective forum for students to discuss any concerns in a safe and supportive 

environment. Students then provide feedback to their peers. Students feel that they can participate, 

contribute and influence matters relating to the whole school community.  

 The number of fixed-term exclusions has declined. A direct comparison with the exclusion data for the 

year 2019/2020 has shown an overall decrease in the number of exclusions. Previously persistent 

disruptive behaviour accounted for fourteen exclusions whereas 2020/2021 date there have been no 

exclusions for persistent disruptive behaviour across all year groups.  During the March 2020 Lockdown, 

the site had fewer pupils attending school during the summer term and the total exclusion figure for the 

academic year was 62. In the academic year of 2020/2021, there have been 39 exclusions to date.  

 The EPraise rewards system has been introduced and students are responding well to this approach. This 

interactive tool enable parents and carers to be kept informed of students’ academic and behavioural 

achievements fostering positive home-school relationships.  

 Negative behaviours, including the use of inappropriate language are challenged and students learn about 

the views of other cultures through the curriculum and in tutor discussions. Staff and students work closely 

with external coaches to deliver workshops and small group tutorials linked to prevalent topic areas and 

develop student tolerance and acceptance of others.   

 Leaders actively support staff to help students build relationships with each other and staff, and develop 

appropriate strategies to self-manage their behaviour. As a result, there are more positive relationships 

between staff and students, together with improvements in teaching and stimulating curriculum activities, 

incidents of low level disruption are declining and more students are engaged in learning and remain in 

class for longer periods of time. 

Areas of focus: 

 To improve attendance still further so that students rarely miss a day from school.  

Current priorities for development are:  

 To develop all students as confident, self-assured learners and support them to develop excellent attitudes 

to learning that have a strong, positive impact on their progress.  

 Ensure that staff are consistent in selecting the most appropriate Team Teach strategy for individual 

students in a variety of situations.  

 To ensure that our method or recording and reporting (CPOMs) is updated to reflect the needs of the 

school and to ensure the system is clear, detailed and fit for purpose.  

 To embed the EPraise rewards system.  

 Ensure that staff constantly re-examine and reflect upon their own relationships, values, attitudes and 

behaviours. 

□Personal development  Grade 3 

Strengths: 

 All Year 11 students are supported to research and identify suitable college placements beyond school.  

Internal work experience is being focused upon due to Covid restrictions, including; CAL Team 1:1 

enrichment sessions, internal enterprise projects (Bake sale, smoothie shop), work experience supporting 

site manager, careers YouTube channel (staff interviewed about previous careers) and virtual career offer 

to link external speakers and inform on aspirational career choices. 

 The enrichment offer provides an extensive range of extra-curricular activities and experiences to try out 

and explore in a safe and supportive environment. 
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 Students are provided with opportunities that build confidence and resilience through a range of Sports 

leaders accreditations. Students are able to take on leadership roles which develop them as responsible 

and active members of the school community.  

 The well-being curriculum teaches students how to maintain an active lifestyle that keeps them 

physically and mentally fit and healthy.  Extra support during Covid restrictions has been provided to 

ensure students mental health is checked and any concerns followed-up. 

 All our students participate in PHSE and RSE learning that informs their understanding of the modern 

world and the cultures that make up their communities.  Discrete learning sessions and online assemblies 

discuss topics such as discrimination and covers racism, homophobia, bullying, the law and embracing 

different beliefs and cultures. 

 Our newly appointed student council represent the student voice to discuss and debate a wide range of 

school issues that lead to improvements across the school.  Recent interviews for the new school 

principal involved the student council who devised a series of questions that were important to them. 

 Our careers plan is being informed by compass data, identifies the scores for the eight Gatsby 

benchmarks:  1) 64% – a stable careers programme; 2) 20% - learning from career and labour market 

information; 3) 18% - addressing the needs of each learner; 4) 50% - linking curriculum learning to 

careers; 5) 25% - encounters with employers and employees; 6) 50% - experiences of workplaces; 7) 25% 

- encounters with further and higher education; 8) 0% - personal guidance. 

 Each day, students have many opportunities to reflect on their behaviour and learning with staff.  

 Effective pastoral care by staff, including a therapy dog and his trainer, ensures that students’ physical 
and emotional needs are well met. This support is very beneficial in improving students’ self-esteem and 

helping them to understand how best to manage any anxiety and, so, learn successfully.  

 The rich curriculum successfully balances academic subjects with physical and outdoor pursuits. Leaders 

use evaluation to develop the curriculum that enable students to develop additional skills and interests. 

A range of outdoor courses help to enrich students’ experience, develop self-esteem and confidence and 

promote equality well. They have a positive impact on students’ spiritual, moral, social and cultural 
development.  Students learn to appreciate how people from different cultures, faiths, backgrounds, 

including those whose characteristics are protected in law, contribute to life in modern Britain. 

 Through PSHE, break and lunchtimes students learn about the benefits of leading a healthy lifestyle and 

of regular exercise. They also learn how to stay safe when using the internet. They are taught to be alert 

in spotting unusual behaviour by adults, and the dangers of being drawn into extremism 

 The assessment of risk for all activities, including trips helps to keep students safe in and out of school.  

 Comments received via email, telephone and 1-2-1 interviews show that parents and carers are 

overwhelmingly positive about how the school is supporting their child. 

 The ALP curriculum extends beyond the academic or vocational. The Secret Garden Sanctuary provides 

enriching experiences that enhance pupils social and moral development by engaging in care of rescue 

animals, whilst work with Sporting chances to promote inclusivity and diversity through football develops 

moral, social and British values. Students are able to express their personal interests and where possible, 

attend workshops and enrichment activities. 

Areas of focus: 

 Ensure that students have the skills and resilience to undertake extended periods of work experience.  

Current priorities for development are:  

 Ensure that students understand how to keep themselves safe in different situations.  

 Ensure that the careers programme meets the Gatsby Benchmark Standards in full.  
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□ Leadership and management Grade 2 

Strengths: 

 The school's culture and ethos has undergone a significant shift. This has been achieved through the 

relentless drive by senior leaders to demonstrate best practice, and having a clear and ambitious vision 

that students access a stimulating curriculum that enables them to re-engage with learning.  

 Leaders are confident in identifying the strengths and areas for improvement in teaching. An intensive staff 

training programme enables teachers to improve their subject knowledge, plan effective lessons and 

deploy the most appropriate teaching strategies to help students be the best they can. Specialist subject 

consultants have worked with a range of staff, including those on teacher training courses, to improve 

subject knowledge and pedagogical practice. 

 In 2019/20, all students successfully completed their courses and achieved positive outcomes in a number 

of recognised qualifications, including functional skills and GCSE, at the end of key stage 4. 

 Leaders work well with a range of services and community resources, linking with local businesses, ALP, 

charities and community projects which will continue to develop as we move out of Covid-19 restrictions. 

 Executive leaders have developed positive relationships with teacher and support staff associations. They 

are fully committed to utilising the most appropriate HRM strategies to manage and reduce staff workload. 

 The debriefs at the end of each day, combined with an open door policy from all senior leaders ensures 

that staff feel confident that managers challenge and address harassment and protect staff well-being. 

Regular line management sessions, half termly reflection and termly staff 1:1 meetings with the principal, 

ensures that staff voice is listened to and where appropriate, actions taken in a timely fashion.  

 Governors understand their role well with on-going support, training and networking from the trust’s 
governance team. Their statutory duties are fulfilled through a clear scheme of delegation via a portfolio 

holder model, covering: ethos, vison and strategy, HR, safeguarding, health and safety, business, 

development and marketing, teaching and learning and finance and resources. 

 Governors bring a wealth of experience and expertise. As portfolio holders, they monitor the quality of the 

academy’s work. They discuss their findings with senior staff and the deputy CEO, which gives them an 

accurate view of the school’s performance. Governors have ensured that all staff are challenged and 

supported through a rigorous appraisal system.  

 The school’s culture of safeguarding is strong. Effective systems are in place, together with high levels of 

staff supervision help to keep students safe. Any concerns are quickly raised, documented appropriately 

and referred to external agencies, as required. The school engages well with parents in its safeguarding 

work. Leaders take effective action to minimise risks to students.  

 Staff have a thorough understanding of the most up-to-date safeguarding guidance, attend regular 

training and use it well to remain vigilant and alert to any concerns arising about individual students. 

Areas of focus: 

 Leaders continue to adopt a relentless approach to driving forward improvements in the QoE, so that all 

students receive effective teaching in all subject areas and achieve their full potential.  

Current priorities for development are: 

 Continue to grow leadership capacity, through recruitment and development of leadership at all levels.  

 


